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Pre-Intensive Teaching Competencies Synthesis
Counselor education is a multifaceted discipline that requires doctoral-level students to develop expertise in teaching, supervision, scholarship, and service while integrating ethical and culturally responsive practices. The Council for Accreditation of Counseling and Related Educational Programs 2016 Doctoral Standards, Section 6, for teaching outline the competencies needed for effective counselor educators, emphasizing roles and responsibilities, pedagogy, adult learning models, curriculum design, online instruction, gatekeeping, assessment, ethical strategies, and mentoring (Council for Accreditation of Counseling and Related Educational Programs [CACREP], 2025). Haddock and Whitman (2019) and Cavazos (2020) provide comprehensive frameworks that guide counselor educators in applying these standards across academic and professional contexts. By examining and reviewing each standard through the lenses of these texts, counselor educators can strengthen their ability to foster student growth, protect the counseling profession, and promote cultural competence within diverse educational settings.
Roles and Responsibilities Related to Educating Counselors
On any given day, a counselor educator can assume a variety of roles, including teaching and supervision, scholarship, and service (H, 4). Counselor educators are expected to become excellent in the core activities of teaching and supervision (H, 4). Counselors must evolve into counselor educators by learning how to convey their expertise in counseling to students through a basic understanding of how students learn through a variety of styles and focus primarily on adult learners (H, 95). Assessments are also invaluable tools for counselor educators with which they can measure learning outcomes (H, 164). In addition to assessments, counselor educators must become adept at teaching via a variety of settings, such as face-to-face instruction, online instruction, and hybrid instruction (H, 191-192). Teaching also encompasses gatekeeping, remediation, and mentoring (C, 157). In counselor education, teaching is a primary gatekeeping tool with which the profession and clients can be protected from counselors who could do harm (C, 158, 161). In mentoring, counselor educators guide, support, and teach students, with the goal of fostering both personal and professional growth (C, 162). There are three primary components to scholarship, which include: 1) critical thinking and problem solving, 2) production, conceptualization, and understanding of new knowledge, and 3) dissemination of knowledge to a variety of audiences (H, 5). In scholarship, counselor educators are expected to remain curious and contribute to the professional counseling knowledge base and empirical research (H, 5). Service tends to overlap with the teaching role in that a counselor educator’s involvement and in service will provide an example to their students (H, 6). Counselor educators have an opportunity to give back to their university, as well as professional and local communities through their expert knowledge of counseling and counseling education (H, 6).
Pedagogy and Teaching Methods Relevant to Counselor Education
While counselors may be experts in the field of counseling, it should not be assumed that an expert counselor will automatically be able to teach effectively (H, 7). Pedagogy is broadly defined as the study of teaching, though it is not a specific method of instruction, there are different forms of pedagogy, such as constructivism, critical pedagogy, and transformative learning (H, 16-21). While pedagogy is primarily focused on teaching children, andragogy was developed for adult learners (H, 16).
Adult learners have different learning characteristics than children (H, 17). Adult learners need to be aware of how and why they need to learn something, and their previous life experiences must be part of the learning process and valued (H, 17). The autonomy and independence of adult learners need to be respected in the teaching process (H, 17). An adult learner’s orientation to learning is based on the real-world scenarios used in instruction that are important to the learner (H, 17). The learning process is dynamic, and adult learners thrive in an environment in which they learn by doing (C, 63). This can be extrapolated into the team-based learning in which a positive learning environment is created, and students can learn by teaching others (C, 79). Service-based learning can also be leveraged in which course goals are connected to community needs (C, 102).
In addition to pedagogical strategies, counselor educators must be aware of strategies for the integration of diversity in the instructional environment (H, 65). For example, a counselor educator can set the container of the class and create a safe space for addressing diversity issues (H, 67). However, counselor educators must not leave diversity discussions floating at the surface (H, 68). Diversity must be integrated at a deeper level, such as in curriculum development and discussion assignments (H, 68).
Models of Adult Developing and Learning and How the Models Inform Counselor Education
Knowledge of the various theories of teaching and learning can inform a counselor educator’s choice on instructional methods (H, 18). While familiarity and a certain comfort with pedagogy is important, counselor educators must be well versed in andragogy, especially in the development of a teaching philosophy (H, 17). As mentioned in the previous section, adult learners have different learning needs and styles than children (H, 17). The emphasis needs to be on cognitive complexity and self-directed learning (H, 17). With adult learners, counselor educators must remember that learning is something that the student does (C, 25). 
Counselor educators can choose from theories such as constructivism, critical pedagogy, and transformative learning (H, 18-21). Haddock and Whitman (2019) propose that a constructivist and holistic view of adult learning is key (H, 83). A counselor educator must employ a variety of evidence-based teaching methodologies and leverage extensive knowledge in how adults learn whether in-person or in online learning environments (H, 95). Adult learners rely heavily on their own life experiences (H, 95). However, Cavazos (2020) cautions that a student’s previous knowledge can either help or hinder in the learning process (C, 26). Haddock and Whitman (2019) list two primary types of teaching, which include teacher-centered and student-centered (H, 115). The choice between the two depends on the characteristics of the students (H, 115). Counselor educators must remain cognizant of the fact that counseling students come from diverse backgrounds and have diverse learning styles (H, 103). Diversity in learning styles necessitates diversity in the lesson plans, course exercises and activities, and learning objectives developed by counselor educators (H, 115).
Instructional and Curriculum Design, Delivery, and Evaluation Methods Relevant to Counselor Education
Curriculum design in counselor education requires that instructional goals align with professional competencies and CACREP standards and begins with construction of a personal philosophy of teaching (H, 25-27). Haddock and Whitman (2019) describe curriculum design as a cyclical process involving planning, delivery, and evaluation, with student learning outcomes and objectives as the central focus (H, 122). Cavazos (2020) emphasizes the use of backward design, beginning with outcomes and aligning instructional strategies and assessments accordingly (C, 19). Cavazos (2020) highlights that curriculum and syllabi should be learner-centered, which can help students identify their roles in the learning process and grasp the key performance indicators for success in a course (C, 14). Furthermore, Haddock and Whitman (2019) note that a syllabus can be used to create a culture in the classroom and be the start of building relationships with students (H, 128-129).
Instructional delivery is equally critical. Haddock and Whitman (2019) advocate for various methods, including lecture, discussion, simulation, and experiential exercises to address different learning styles and maintain engagement (H, 85-95, 199-208). Cavazos Vela (2020) adds that delivery must encourage student participation and reflection, as well as help learners internalize concepts by applying them to practice settings (C, 7, 12).
Evaluation serves as both accountability and feedback (C, 38, 77, 88, 142). Haddock and Whitman (2019) emphasize the use of formative and summative assessments to measure both cognitive and affective learning outcomes (H, 146-148). Continuous program evaluation is also important to ensure each counselor education program meets the minimum standards needed for accreditation (H, 149-150). This dynamic process promotes student growth, program accountability, and alignment with accreditation standards while maintaining the ethical standards of counselor education (H, 148-150).
Effective Approaches for Online Instruction
The rise of online counselor education requires intentional adaptation of pedagogy to digital learning environments. Haddock and Whitman (2019) stress that effective online teaching must retain the relational quality central to counselor education by incorporating synchronous interactions, video-based discussions, and personalized feedback (H, 86-88, 192-193). In addition, syllabi for online courses need to contain more information than traditional classes to ensure adequate understanding of the course requirements (H, 137).
Counselor educators must remember that online learners may experience feelings of isolation (H, 88). Cavazos (2020) emphasizes the need for community-building in online classrooms (C, 85). Various strategies can be employed for effective online instruction, such as synchronous classes and asynchronous online class discussions, pre-class work, and screencasts (C, 87-89). Counselor educators need to be more strategic and intentional when developing and delivering online instruction (C, 87). Cavazos recommends several best practices for online instruction, such as the creation of an online learning community, maintenance of a social presence, use of active and collaborative learning, and ensuring the students are familiar with technical support resources (C, 90-92). Both texts highlight the importance of designing online instruction that is clear, accessible, and interactive. Modules should be structured with predictable navigation, integration of multimedia, and alignment online assessments with course outcomes (C, 43).
Cavazos (2020) notes the importance of successful online learning communities (C, 84). The community of inquiry framework can be used to identify the essential elements of success for online learning (C, 84). Teaching presence, social presence, and cognitive presence comprise the essential elements within the community of inquiry (C, 84). Ultimately, successful online instruction combines technology with pedagogy while maintaining counselor education’s relational focus while leveraging the flexibility of technology.
Screening, Remediation, and Gatekeeping Functions Relevant to Teaching
Gatekeeping is a central responsibility of counselor educators, balancing student development with client welfare and professional standards (C, 157-158, 160; H, 169). Haddock and Whitman (2019) describe screening and remediation as proactive processes that begin at admission and continue throughout the program (H, 172-175). They emphasize that clear expectations, transparent criteria, and consistent evaluation practices are essential to fair and ethical gatekeeping (H, 174-175). Cavazos (2020) reinforces the idea that gatekeeping is a developmental function, not merely punitive (C, 158-160). He emphasizes providing students with feedback, support, and structured remediation plans to address skill or dispositional concerns before considering dismissal (C, 161-162).
Haddock and Whitman (2019) highlight the use of multiple opportunities for gatekeeping (H, 172). During admissions, screening tools such as undergraduate academic performance, reference letters, personal statements, experience relevant to the field, and interviews are available to programs to facilitate the gatekeeping process (H, 172-173). Throughout the program, gatekeeping can continue through such mediums as clinical supervision and academic performance, as well as objective measures (H, 173, 180). Objective measures can include measures of knowledge, skills, and dispositions (H, 180-181).
Remediation is an opportunity for growth but must be conducted in a supportive atmosphere (H, 184). Strategies such as additional supervision, counseling referrals, or structured learning contracts that allow students to address concerns while maintaining progress (C, 161; H, 184). Cavazos Vela (2020) stresses that remediation should be documented, collaborative, and transparent, ensuring fairness and accountability (C, 161). Effective gatekeeping protects the profession and the public while supporting student development. By blending compassion with accountability, counselor educators fulfill their dual role as advocates for both students and the clients they will serve (C, 157-158, 160; H, 169).
Assessment of Learning
Assessment in counselor education extends beyond grades to include evaluating knowledge, skills, and professional dispositions. Haddock and Whitman (2019) define assessment as developmental process in which student performance is systematically assessed across time, with evaluative feedback provided to facilitate reflection and guide modifications that enhance subsequent performance. (H, 146). They emphasize alignment between learning objectives, instructional methods, and assessment practices (H, 146-147).
Cavazos (2020) notes that learning assessments focus on learning outcomes and the results of assessments, and incorporates the identification of significant learning goals, implementation of effective learning activities, and the analysis and reporting of outcomes (C, 114). In addition, self-assessments in which students self-monitor and self-regulate with aid of a rubric have been shown to be an integral part of transparent instruction (C, 131). In addition, Haddock and Whitman (2019) recommend the cultivation of a culture of assessment as a counselor educator (H, 150). In the field of counselor education, there are a variety of assessment tools that support evaluation of counselor skills, knowledge, and dispositions (H, 150). There needs to be a development approach to counselor education with the understanding that students will require the necessary exposure and feedback throughout their academic experience to ensure they graduate with the skills and knowledge necessary for success in the counseling profession (H, 151). Knowledge-based, skills-based, and dispositional assessments are often an integral part of counselor education programs (H, 151-153).
Assessment also informs program improvement (H, 148). Aggregated data from student outcomes help programs evaluate their effectiveness, meet accreditation standards, and adapt to emerging needs (H, 146-148). Thus, assessment serves as both a mirror for individual growth and a tool for institutional accountability, reinforcing the holistic goals of counselor education.


Ethical and Culturally Relevant Strategies Used in Counselor Preparation
Ethics and cultural competence are inseparable in counselor education. Counselor education programs can leverage a variety of ethically and culturally relevant strategies. Counselor educator awareness and attitudes can be examined through the lens of self-reflection and acknowledgement of potential biases (H, 61). Haddock and Whitman encourage counselor educators to expand their cultural knowledge and self-awareness (H, 61). Development of multicultural competency should be a priority for counselor educators (H, 62). These can be extrapolated into the requisite skills needed to effectively work with specific groups in a culturally responsive and empowering manner (H, 62). 
Diversity should be embedded within all counselor education activities, both with students and fellow educators (H, 75). Multicultural competence must be demonstrated in recruitment of students, as well as in the counselor education curriculum (H, 50). Particular attention must be given to students who have special needs and appropriate accommodations must be afforded to students according to applicable university procedures (H, 51).
Haddock and Whitman (2019) emphasize that ethical considerations must be applied to admissions, program materials, teaching methods, assessments, and practicum and internships (H, 37). In addition, particular consideration must be applied to faculty-student relationships (H, 48-49). While counselor educators may tend to interact differently with doctoral students than they would with master’s students, appropriate boundaries should be enforced (H, 49). 
Counselor educators must remain cognizant of their ethical and legal responsibilities from the first interaction with potential students until after graduation when giving recommendations or endorsements (H, 54). Counselor educators hold a position of power over students and should act accordingly by treating students with respect (H, 54). 
The Role of Mentoring in Counselor Education
Mentorship is a cornerstone of counselor education in that can improve learning, provide clear guidance, and assist mentees in the socialization process within the counseling community (H, 214). Haddock and Whitman (2019) posit that mentorship is a form of leadership and can significantly contribute to leadership engagement (H, 215). They stress that effective mentoring involves modeling professional identity, providing constructive feedback, and opening opportunities for networking and scholarship (H, 214).
Cavazos (2020) notes that mentorship can focus on a variety of developmental areas in counselor education, such as research, personal development, relational skills, and teaching (C, 163). Mentoring relationships can improve counseling students’ self-efficacy, personal well-being, and transformative learning (C, 163). Mentors can assume such roles as coach, guide, role model, and supporter (C, 163).
Haddock and Whitman (2019) mention five effective mentoring strategies which can facilitate career development, socialization into the counseling community, and improve learning in mentored counseling students (H, 215-224). Mentors can sponsor the advancement of mentees in counselor education programs as well as early career professionals (H, 216). Mentors can serve as coaches and provide essential socialization to institutional norms and create a sense of community (H, 217). Mentors can protect mentees from adversity through prevention, intervention, and reflection (H, 218). Mentors can challenge mentees to be better and enhance their skills (H, 220). Finally, mentors can increase a mentee’s worth through endorsement (H, 222-223). However, mentoring requires ethical boundaries (H, 225). Mentors must be aware of role confusion, dual relationships, and dysfunctional dynamics which can impede the development of both mentors and mentees (H, 225).
Conclusion
The CACREP doctoral standards for teaching provide a structured foundation for preparing counselor educators to balance teaching, supervision, scholarship, and service in an ethical and multicultural manner (2025). As Haddock and Whitman (2019) and Cavazos (2020) note, effective counselor educators must adopt evidence-based pedagogy, acknowledge and honor adult learning principles through andragogy, design appropriate curricula, and adapt instruction across traditional and online settings. They must also engage in gatekeeping, assessment, and mentorship to ensure the profession remains strong and client welfare is safeguarded. Counselor educators must possess ethical awareness and cultural humility, which can shape the learning environment and prepare students to work effectively in diverse communities.
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Appendix
	Criteria
	Ratings
	Points

	Synthesis of material
	90 to >82 pts
	82 to >75 pts
	75 to >0 pts
	0 pts
	90/90 pts

	
	Advanced
	Proficient
	Developing
	Not Present
	

	
	Shows advanced levels of evidence of comprehending course content and applicability to practice as a counselor educator. Each CACREP standard is thoroughly described including roles and responsibilities of counselor educators.
	Shows proficient evidence of comprehension of course content and applicability to practice as a counselor educator.
Each CACREP standard is mostly described including roles and responsibilities of counselor educators.
	Shows developing and little evidence of comprehension of course content and applicability to practice as a counselor educator. Each CACREP standard is missing important information and/or is under-developed overall
	
	

	Quantity & Timeliness
	50 to >45 pts
	45 to >41 pts
	41 to >0 pts
	0 pts
	50/50 pts

	
	Advanced
	Proficient
	Developing
	Not Present
	

	
	Succinct summaries remain within the 250-300 word count requirement, and points are cited in the truncated format provided. Grading
Rubric-Self-Evaluation included.
	Succinct summaries remain within the 250-300 word count requirement, and most points are cited in the truncated format provided. Grading
Rubric-Self-Evaluation included.
	Summaries are either not within the 250-300 word count requirement, and/or points are cited in the truncated format provided. Additionally, summaries lack pertinent material.
Grading
Rubric-Self-Evaluation included
	
	

	Mechanics & Composition
	30 to >27 pts
Advanced
	27 to >24 pts
Proficient
	24 to >0 pts
Developing
	0 pts
Not Present
	30/30 pts

	
	Paper is free of errors in spelling, grammar, or punctuation. Writing style displays exceptional composition with all of the following elements: coherent, cohesive, effective sentence/paragraph structures, logical progression, and transitions.
	Few errors in spelling, grammar, or punctuation. Clear writing style displaying basic composition with most of the following elements: coherent, cohesive, effective sentence/paragraph structures, logical progression, and transitions.
	Pervasive errors in spelling, grammar, or punctuation. Writing includes pervasive errors in multiple categories: coherent, cohesive, effective sentence/paragraph structures, logical progression, and transitions.
	
	



	Criteria
	Ratings
	Points

	APA
	30 to >27 pts
	27 to >24 pts
	24 to >0 pts
	0 pts
	30/30 pts

	
	Advanced
	Proficient
	Developing
	Not Present
	

	
	Citations are appropriately implemented and are formatted per APA (truncated format allowed). All of the references are strong, legitimate academic sources and are correctly formatted per APA. Overall paper is formatted per APA: running head, page numbers, title page, spacing, indentions, margins, and headings.
	Minor errors regarding appropriate implementation and/or APA formatting of citations. Most references are from legitimate academic sources; few formatting errors according to APA. Few errors in paper format per APA: running head, page numbers, title page, spacing, indentions, margins, and headings.
	Pervasive errors regarding appropriate implementation and/or APA formatting of citations. Multiple references are from questionable
sources; multiple formatting errors according to APA. Multiple errors in paper format per APA: running head, page numbers, title page, spacing, indentions, margins, and headings.
	
	

	Total Points: 200
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