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Teaching Philosophy

As a counselor educator, my professional identity is grounded in Acceptance and Commitment Therapy (ACT), existentialism, Taoism, and the principles of andragogy. I view counselor education as a transformative relational process that calls for courage, mindfulness, and self-reflection. My identity as a counselor educator is shaped by a belief that learning mirrors the counseling process in that it is experiential, values-driven, and oriented toward meaning-making. I bring authenticity, humor, and humility to the classroom, and model the same openness and psychological flexibility I expect students to develop. My approach reflects a holistic integration of mind, body, and spirit and emphasizes cultural humility, ethical practice, and relational presence. I see myself not merely as an instructor, but as a partner in students’ journeys toward professional and personal growth.

My pedagogical approach integrates evidence-based, learner-centered strategies consistent with ACT, andragogy, existentialism, and Taoism. Each framework informs how I design, facilitate, and evaluate learning. Within the framework of experiential and reflective learning, role-playing, mindfulness exercises and supervision simulations are used to facilitate students in bridging theory and practice. This aligns well with ACT’s emphasis on values-based action and existential authenticity (Hayes et al., 2012). While drawing from andragogical principles (Grus et al., 2025), I use real-world counseling cases to promote responsibility, critical thinking, and ethical discernment. I cultivate classrooms as collaborative learning communities where students co-construct knowledge through dialogue. Existential and Taoist thought remind me that true learning emerges through openness, curiosity, and balance. I encourage students to identify and act upon their values and embrace freedom and responsibility as pathways to meaning. I believe in the integration of humor and presence in the classroom. Humor, when used ethically, supports connection, defuses anxiety, and models flexibility, all of which are qualities essential to counselor development (Ali & Bardaie, 2024; Altan-Atalay & Fatih Boluvat, 2024). These methods foster deep engagement, multicultural competence, and self-awareness, which are key components of counselor identity formation consistent with the 2016 CACREP Standards (Council for Accreditation of Counseling and Related Educational Programs [CACREP], 2016).

I strive to cultivate an environment that balances structure with flexibility and rigor with compassion. ACT guides my efforts to help students approach discomfort and ambiguity with openness, while existentialism and Taoism encourage acceptance of paradox and flow. I design learning spaces that are inclusive, trauma-informed, and grounded in respect for diverse worldviews. As a counselor educator, I am intentional about fostering safety, authenticity, and trust, which are conditions that I believe are necessary for transformative learning. My classroom emphasizes mutual respect, humor, and shared responsibility for learning outcomes.

Evaluation in my courses is both practical and developmental, and emphasizes growth, reflection, and readiness for professional practice. My assessments align with CACREP (2016) learning outcomes and focus on competence, ethical reasoning, and reflective awareness. I assess applied skills through role-plays, recorded sessions, and case conceptualizations that demonstrate integration of theory and practice. Supervision reflections are employed to assess professional identity formation and values clarification. Students are given assignments that synthesize theory, research, and practice to demonstrate advanced competence in counseling and supervision. My philosophy of evaluation values authenticity and growth over perfection, while recognizing that competence evolves through feedback, reflection, and engagement.

Teaching, like counseling, is a dynamic relational process rooted in presence, authenticity, and compassion. Through the integration of ACT, existentialism, Taoism, and andragogy, I try to prepare counselors who are ethically grounded, flexible, and attuned to cultural and systemic contexts. My teaching philosophy reflects a commitment to modeling the balance of structure and spontaneity, seriousness and play, self-awareness and service. Ultimately, my goal is to cultivate learning environments where students clarify their values, embrace the freedom and responsibility of their profession, and learn to flow gracefully with the inevitable challenges of growth.
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