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Benchmark Post Intensive Lesson Plan
Lesson Theme Description
This lesson is the second within a four-lesson course and is intended for masters-level clinical mental health counseling students in a CACREP-accredited academic program. The lesson invites students to explore their personal “humor being,” which is a concept introduced by Morrison (2008) in the second chapter of her book. It describes the intentional cultivation of humor as a life skill that fosters connection, creativity, and well-being. Students will examine how personal humor patterns influence counselor self-awareness, resilience, and client rapport, and how humor can be used ethically and sensitively within diverse counseling contexts.
Learning Outcomes
The learning outcomes for the lesson include:
· Define and reflect on the concept of a humor being and explain how humor contributes to counselor wellness and resilience.
· (CACREP 2.F.1.k — Strategies for self-care and wellness.)
· Differentiate between healthy and unhealthy humor expressions, drawing on both Morrison (2008) and Martin et al. (2003).
· (CACREP 2.F.5.f — Counselor characteristics and behaviors that influence the counseling process.)
· Analyze and reflect on strategies for ethically and culturally appropriate use of humor in counseling practice.
· (CACREP 2.F.2.a & 2.F.2.c — Multicultural and pluralistic awareness and competencies.)

Resources
· Primary Text: Morrison, M. K. (2008). Using humor to maximize learning: The links between positive emotions and education. Rowman & Littlefield.
Chapter 2: “Developing Your Humor Being: A Nut Is Born.”
· Supplemental Reading 
· Article by Martin et al. (2003).
· Professional Standards
· 2014 ACA Code of Ethics (American Counseling Association, 2014).
· 2016 CACREP Standards (Council for Accreditation of Counseling and Related Educational Programs, 2016).
· Teaching Tools:
· Microsoft Teams
· Microsoft PowerPoint slides.
· Humor Being Checklist handout.
· Humor Styles Inventory handout.
· 2-minute video clip demonstrating appropriate humor in a counseling session.
· https://youtu.be/LhQGzeiYS_Q?si=NW6QQsYJLGoTEeMT
Class Knowledge
Students will already have read Chapter 1 (“Humor—The Tonic for Tired Educators”) of the Morrison (2008) text and understand that humor can reduce stress and enhance learning. Students will move from conceptual awareness to personal application and explore how humor emerges from their own identity and can influence their professional effectiveness.
Table 1
Strategies
	Strategy
	Purpose/Rationale

	Lecture (5 minutes)
	Introduce Morrison’s (2008) “Humor Being” concept, emphasizing humor as a choice and resilience tool. Establishes cognitive framework (LO1).

	Humor Being Self-Inventory and Humor Styles Inventory (10 min)
	Combines Morrison’s (2008) reflective checklist with Martin et al.’s (2003) humor style taxonomy. Builds self-awareness and encourages synthesis of theory and lived experience (LO1 & LO2).

	Think–Pair–Share (10 min)
	Students discuss barriers to expressing humor (Morrison’s “stress and fear as humor blockers”) and brainstorm strategies for ethical, culturally sensitive use. Promotes multicultural empathy (LO2 & LO3).

	Video and Debrief (3 min)
	Short counseling clip contrasts inclusive vs. exclusive humor. Students identify ethical boundaries. Reinforces ACA Code A.4 and C.2 (LO3).

	Discussion (2 min)
	Students share one intention for nurturing their “humor being” this week. Encourages ongoing reflection and counselor wellness (LO1 & LO3).



Table 2
Timeline
	Time (min)
	Teaching Activity
	Resources Needed
	Rationale 

	0 - 2
	Welcome and overview of learning outcomes
	Slide 1 - 2
	Clarifies goals

	2 - 7
	Mini-lecture: Developing Your Humor Being—key quotes from Morrison (2008) and discussion of “A Nut Is Born.”
	Slides 3 - 4
	Introduces humor as an intentional personal skill (LO1).

	7 - 17
	Self-Assessment Activity: Students complete the “Humor Being Checklist” and HSI, then highlight connections between them.
	Slides 5
Handouts
	Fosters self-awareness and bridges Morrison’s (2008) reflective practice with Martin et al.’s (2003) research (LO1, LO2).

	17 - 27
	Think–Pair–Share: Identify a barrier that prevents you from using healthy humor (e.g., stress, perfectionism, fear of judgment). Discuss strategies to cultivate your “humor being.”
	Slide 6
Discussion
	Encourages empathic listening and ethical application of humor across diverse contexts (LO2, LO3).

	27 - 29
	Video Clip: Inclusive vs. exclusive humor in counseling interaction; brief discussion of ACA (2014) ethics.
	Slides 7 - 8
Video Clip
2014 ACA Code of Ethics (ACA, 2014).
	Applies ethical decision-making and cultural sensitivity (LO3).

	29 - 30
	Exit Reflection: “One intentional way I will nurture my humor being this week is…”
	Slide 9
	Reinforces self-care and professional growth (LO1, LO3).





References
American Counseling Association. (2014). 2014 ACA code of ethics. https://www.counseling.org/Resources/aca-code-of-ethics.pdf
American Psychological Association. (2019) Publication manual of the American Psychological Association (7th ed.). American Psychological Association. ISBN: 978-1433832154
Council for Accreditation of Counseling and Related Educational Programs. (2016). 2016 CACREP standards. https://www.cacrep.org/wp-content/uploads/2017/08/2016-Standards-with-citations.pdf
Martin, R. A., Puhlik-Doris, P., Larsen, G., Gray, J., & Weir, K. (2003). Individual differences in uses of humor and their relation to psychological well-being: Development of the humor styles questionnaire. Journal of Research in Personality, 37(1), 48-75. https://doi.org/10.1016/S0092-6566(02)00534-2
Morrison, M. K. (2008). Using humor to maximize learning: The links between positive emotions and education. Roman & Littlefield Education.


Appendix A
Humor Being Self-Reflection Checklist
(Adapted from Morrison (2008), Chapter 2)
Purpose:
The Humor Being Checklist is designed to help you reflect on your personal relationship with humor, such as how you use it, avoid it, or misunderstand it, and to intentionally develop humor as a skill that promotes connection, creativity, self-care, and resilience in counseling and in life.
Instructions:
Read each statement below and rate how often it applies to you using the following scale:
	Rating
	Meaning

	5
	Always true of me

	4
	Often true of me

	3
	Sometimes true of me

	2
	Rarely true of me

	1
	Not true of me


After rating all statements, reflect on your overall “humor being.” What nurtures it, what hinders it, and how you can intentionally strengthen it?

A. Awareness of Humor and Self
	#
	Statement
	Rating (1–5)

	1
	I notice moments in daily life that make me smile or laugh.
	

	2
	I am comfortable laughing at myself in a kind and self-accepting way.
	

	3
	I recognize how my sense of humor reflects my personality and worldview.
	

	4
	I am aware of how stress or fatigue affects my sense of humor.
	

	5
	I intentionally look for humor during challenging or anxious moments.
	


B. Use of Humor with Others
	#
	Statement
	Rating (1–5)

	6
	I use humor to build rapport and put others at ease.
	

	7
	I can sense when humor might not be appropriate in a conversation.
	

	8
	I adjust my humor to fit the context, culture, or emotional tone of others.
	

	9
	I notice the difference between laughing with someone versus laughing at someone.
	

	10
	My humor generally supports rather than diminishes others.
	



C. Humor as a Coping and Wellness Strategy
	#
	Statement
	Rating (1–5)

	11
	I use humor to manage stress or recover from difficult situations.
	

	12
	Humor helps me maintain perspective and avoid perfectionism.
	

	13
	I can find amusement in small mistakes without harsh self-judgment.
	

	14
	I see humor as a tool for self-care and emotional balance.
	

	15
	I intentionally cultivate joyful or playful moments in my day.
	



D. Barriers to My Humor Being
	#
	Statement
	Rating (1–5)

	16
	I sometimes suppress humor because I fear being seen as unprofessional.
	

	17
	I struggle to find humor when I feel anxious, overwhelmed, or burnt out.
	

	18
	I feel unsure how to use humor ethically or appropriately in professional settings.
	

	19
	I associate humor with sarcasm, teasing, or avoidance rather than connection.
	

	20
	I worry that my humor may not be understood or appreciated by others.
	



Scoring (Optional Reflective Use Only):
· 80–100: You have a highly developed humor being! You actively engage humor as a tool for wellness, connection, and creativity.
· 60–79: You have a growing humor being. With practice and reflection, you can strengthen your confidence and intentionality with humor.
· 40–59: Your humor being is developing awareness. Reflect on barriers and small ways to rediscover your playful self.
· Below 40: Your humor being may be dormant. Consider experimenting with low-risk humor habits—like sharing light moments, keeping a humor journal, or reflecting on Morrison’s exercises for joy.
Reflection Questions
After completing the checklist, answer the following:
1. What surprised you about your humor being?
2. What situations strengthen or suppress your ability to use humor?
3. How can you intentionally use humor to promote empathy, resilience, or client connection in counseling practice?
4. What is one small, ethical, and culturally sensitive way you can nurture your humor being this week?
Integration with Learning Outcomes
This checklist directly supports:
· LO1: Awareness of humor frameworks and personal humor identity.
· LO2: Ethical and culturally sensitive application of humor in counseling.
· LO3: Development of humor as a self-care and relational wellness practice.
Reference
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Appendix B
Humor Styles Inventory (Classroom Version)
Adapted from Morrison (2008) and Martin et al. (2003)

Purpose: To explore your personal humor being and understand how your humor style influences your relationships, teaching, and supervision.

Instructions: Read each statement carefully and rate how much you agree with it on a scale from 1 (Strongly Disagree) to 5 (Strongly Agree).

Rating Scale: 1 = Strongly Disagree, 2 = Disagree, 3 = Neutral, 4 = Agree, 5 = Strongly Agree

Section A – Affiliative Humor

	#
	Statement
	1
	2
	3
	4
	5

	1
	I enjoy making others laugh.
	
	
	
	
	

	2
	I often joke around with people I don’t know well.
	
	
	
	
	

	3
	I like to laugh with others about everyday situations.
	
	
	
	
	

	4
	I use humor to put others at ease.
	
	
	
	
	

	5
	People tell me I help lighten the mood in stressful situations.
	
	
	
	
	




Section B – Self-Enhancing Humor

	#
	Statement
	1
	2
	3
	4
	5

	1
	I can usually find something funny in a bad situation.
	
	
	
	
	

	2
	When I’m upset, I often try to find something humorous about it.
	
	
	
	
	

	3
	I try to look on the funny side of things when I feel stressed.
	
	
	
	
	

	4
	My sense of humor helps me stay positive.
	
	
	
	
	

	5
	I often laugh to myself about life’s absurdities.
	
	
	
	
	



Section C – Aggressive Humor

	#
	Statement
	1
	2
	3
	4
	5

	1
	I tease others to get a laugh.
	
	
	
	
	

	2
	I enjoy sarcastic humor.
	
	
	
	
	

	3
	People sometimes think I’m being mean when I’m joking.
	
	
	
	
	

	4
	I like to use humor to point out others’ mistakes.
	
	
	
	
	

	5
	I find it easy to make jokes about people’s weaknesses.
	
	
	
	
	



Section D – Self-Defeating Humor

	#
	Statement
	1
	2
	3
	4
	5

	1
	I often make jokes about my own faults.
	
	
	
	
	

	2
	I let others laugh at me more than I should.
	
	
	
	
	

	3
	I use self-deprecating humor to make people like me.
	
	
	
	
	

	4
	I laugh at jokes made at my expense.
	
	
	
	
	

	5
	I use humor to hide my true feelings.
	
	
	
	
	



Add the scores for each section (A–D). Divide each total by 5 to get your average score in that humor style. Compare your four averages to see your dominant style(s).

	Humor Style
	Score
	Interpretation

	Affiliative
	
	Relationship-oriented, socially inclusive

	Self-Enhancing
	
	Resilient, optimistic, stress-buffering

	Aggressive
	
	Critical or dominant; may harm rapport

	Self-Defeating
	
	Approval-seeking; humor used for avoidance



Reflection Prompts:
1. Which humor style(s) best describe you?
2. How might your humor style affect your teaching or supervision relationships?
3. When might your humor be misunderstood or cause harm?
4. How can you intentionally cultivate affiliative or self-enhancing humor for wellness and leadership?

Ethical Integration:
ACA (2014): A.4.b – Awareness of personal values; C.2.g – Self-care and wellness; F.6.b – Educator competence.
CACREP (2016): 6.B.2 – Pedagogy and teaching methods; 2.F.1.k – Self-evaluation and wellness.


Appendix C
Lesson Plan Video Link
Recap: Class Assignment November 11 | Meeting | Microsoft Teams

	Lesson Plan Area
	Unsatisfactory
(0-10 pts)
	Below Average
(10-20pts)
	Average 
(20-30 pts)
	Good 
(30-40 pts)
	Excellent (40-50pts)

	Description
	
	
	
	
	50

	Comments
	I think my description concisely captures Morrison’s (2008) concept of a humor being and how it relates to counseling, education, and supervision.
	

	Learning Outcomes
	
	
	
	
	50

	Comments
	I provided three learning outcomes that align with Bloom’s Taxonomy Higher Order of Thinking discussed in our text and align well with the content provided in Chapter Two of Morrison’s (2008) text.
	

	Resources	
	
	
	
	
	48

	Comments
	The text by Morrison (2008) and knowledge of the content provided by Martin et al. (2003) were required to fully appreciate the content of the lesson. The handouts provided to and completed by the class enhanced the concepts posited by the text and journal article (Morrison, 2008; Martin et al., 2003). While the video discussed could not be shared appropriately due to a technical issue, we were still able to discuss its content and relate it to the lesson.
	

	Class Knowledge
	
	
	
	
	50

	Comments
	The students already possessed enough knowledge to have fruitful discourse on the topic. In a real-world class, the students would have built upon the material presented in the first chapter of the Morrison (2008) text.
	

	Strategies
	
	
	
	
	50

	Comments
	The strategies listed in Table 1 support the three learning objectives of the lesson and provide a good combination of lecture, activity, and media.
	

	Timeline
	
	
	
	
	50

	Comments
	The timeline enumerated in Table 2 provided ample time to devote to each teaching activity. Each activity was supported by appropriate materials and rationale.
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